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In Northern Sydney (Figure 47), the strong transition of VET students to middle-
level VET, apprenticeships and traineeships does not fully compensate for the
higher rate of transition to university for the non-VET group, although VET
graduates move into full-time employment in higher numbers. Overall, non-VET
graduates have a higher rate of transition to education and training (75.5 per cent)
than VET graduates (63.0 per cent).

In South Western Sydney (Figure 48), VET graduates compensate for their lower
rates of entry to university with strong transitions to VET, apprenticeships and
traineeships, so that VET graduates have a similar rate of transition to education
and training (64.8 per cent ) as their non-VET counterparts (65.7 per cent).

Figure 48 Destinations of HSC VET and non-VET graduates
(South Western Sydney)
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In Western Sydney (Figure 49), non-VET graduates have a higher rate of
transition to education and training (66.0 per cent) compared with VET graduates
(56.3 per cent) but there are much higher rates of transition to apprenticeships,
traineeships and full-time work for VET graduates, compared with their non-
VET counterparts.
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Figure 49 Destinations of HSC VET and non-VET graduates
(Western Sydney)
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Figure 50 Destinations of HSC VET and non-VET graduates

(Sydney)
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Similarly, in the Sydney region, non-VET graduates have a higher rate of
transition to education and training (74.7 per cent) compared with VET graduates
(70.0 per cent) but there are much higher rates of transition to apprenticeships,
traineeships and full-time work for VET graduates, compared with their non-
VET counterparts.

In the Riverina region, VET students have a higher rate of transition to education
and training (66.5 per cent) than non-VET students (53.9 per cent). A large part
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of the differential is due to very strong transition to middle-level VET courses
and apprenticeships for the VET group.

Figure 51 Destinations of HSC VET and non-VET graduates
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In the Illawarra/South Coast region, non-VET students have a higher rate of
transition to education and training (58.8 per cent) than non-VET students (52.0
per cent). However, there are strong transitions to apprenticeships, traineeships
and full-time work among VET graduates.

Figure 52 Destinations of HSC VET and non-VET graduates
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Figure 53 Destinations of HSC VET and non-VET graduates
(North Coast)
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In the North Coast region, HSC VET graduates have a similar rate of transition to
education and training destinations (52.3 per cent ) as non-VET graduates (50.3
per cent). VET students compensate for a lower rate of transition to university
with strong transitions to middle-level VET, apprenticeships and traineeships.

Figure 54 Destinations of HSC VET and non-VET graduates
(New England)
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In New England, stronger transitions to VET, apprenticeships and traineeships
for VET in schools graduates do not fully compensate for lower rates of
transition to university, yielding a slightly lower rate of transition to education
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and training (46.6 per cent) compared with their non-VET counterparts (49.6 per
cent).

In the Western NSW region, HSC VET graduates have a higher rate of transition
to education and training (60.0 per cent) than non-VET graduates (57.1 per cent).
Strong transition to VET (both middle-level and entry-level), apprenticeships and
traineeships more than compensates for lower university transition.

Figure 55 Destinations of HSC VET and non-VET graduates
(Western NSW)
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Figure 56 Destinations of HSC VET and non-VET graduates
(Hunter/Central Coast)
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In the Hunter/Central Coast, HSC VET graduates have a lower rate of transition
to education and training (56.1 per cent) than their non-VET counterparts (61.7
per cent). Higher rates of transition to apprenticeships and similar rates of
transition to other forms of training and education do not compensate for the
lower rate of transition to university.

More detailed analysis of these regional trends would be a fruitful exercise but
would require detailed data on access to education and training providers and on
regional labour market conditions.
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CHAPTER 9 WHERE STUDENTS STUDY
THEIR VET PROGRAMS

Models and contexts of VET in schools delivery vary considerably across
schools. The variations include: the nature of the program — full AQF VET
certificate or units of competency; the level of the program — modules to
Certificate 1V; the funding of programs; different models of provider registration;
the role of VET in gaining university entrance and the grading of VET courses;
the role of work placement; relationships with TAFE NSW Institutes and other
Registered Training Organisations (RTOs); and the location of the VET delivery.
There has been relatively little research conducted into the effectiveness of VET
in schools programs under different models and many of the issues, of course, are
beyond the scope of this research report.

However, the current study has generated some data on the issue of where
students study their VET in schools programs and how this affects aspects of
their learning. Table 19 shows that of the respondents in this study, the majority
received all of their VET in schools instruction in a school (56.8 per cent),
approximately three in ten (28.1 per cent) received their VET instruction in a
combination of school and TAFE delivery (most of these students would have
been enrolled in more than one course because shared school/TAFE delivery is
relatively uncommon), and only a minority (15.1 per cent) received all their VET
instruction at TAFE.

This indicates that the school sector is involved in the complete or partial
delivery of these programs for the vast majority of VET in schools students, with
TAFE playing a much smaller role, at least as a sole provider. TAFE, however, is
still involved in the delivery of programs for 43.1 per cent of VET in schools
students, if we include those students who are studying VET both at school and
TAFE.

The situation for school-based trainees is similar to that of VET in schools
students more broadly, although this group is even more likely to be in a school-
delivered program and less likely to be in a TAFE-delivered or combined
TAFE/school program.

Table 19 Location of VET instruction
Type of delivery All VET students School-based trainees
% %
School delivery 56.8 67.7
TAFE delivery 15.1 10.1
School and TAFE delivery 28.1 22.2

The study also found that there is a strong relationship between the amount of
VET in schools that students study and the location of the study (see Figure 57).
Students enrolled in only one VET subject are most likely to be receiving their
VET instruction at school — as is the case with approximately three-quarters of
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the respondents, with the remainder doing their VET courses at a TAFE Institute.
As the number of VET subjects studied increases, so too does the likelihood that
TAFE Institutes are involved in the delivery, with school-only delivery falling to
47.6 per cent for students doing two VET subjects and 30.2 per cent for students
doing three or more VET subjects. Interestingly, only a tiny minority of students
enrolled in two or more VET subjects receive their VET instruction solely at
TAFE. Most are studying in a combination of TAFE and school locations.

Figure 57 Location of VET delivery by number of VET subjects studied
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The study also found considerable regional differences in the mix of school,
TAFE and combined school/TAFE provision, though regional comparisons are
constrained by the small size of the sample. The data are presented in Figure 58,
which shows that school-only provision varies from approximately 38 per cent in
Northern Sydney to nearly double this rate in the Illawarra/South Coast region.

Interestingly, the variation does not follow a metropolitan/non-metropolitan
divide. Regions with high levels of school-only provision, for example, may be
found both in metropolitan Sydney and in non-metropolitan New South Wales.
However, these variations suggest that local issues of access and availability of
both human resources and facilities in schools play a strong part in determining
the location of VET delivery.
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Figure 58 Location of VET delivery by region
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Variation between students involved in school-only, TAFE-only or school/TAFE
delivery modes on most of the other dimensions investigated in this study were
insignificant, for example, in most areas of student satisfaction and in terms of
post-schooling destinations. An exception is in the area of work placement.

It should be emphasised that, generally speaking, schools and TAFE Institutes
deliver different types of VET courses for school students — Industry Curriculum
Framework courses and non-framework courses respectively.'® As previously
noted, framework courses have a mandatory work placement component,
whereas non-framework courses do not have this requirement.

In 2005, 96 per cent of the courses delivered by school sector RTOs were
framework courses (which have a mandatory work placement), while 71 per cent
of the courses delivered by TAFE RTOs were non-framework courses (see Table
20). So, as expected, survey respondents who did a TAFE-delivered HSC VET
course reported doing fewer work placements than those who did a school-
delivered course.

Table 20 HSC VET enrolments by government students (Years 11 & 12) in 2005, by RTO

VET Course School % of School TAFE % of TAFE Total
RTO Delivery RTO Delivery

Framework 35,710 96% 4,132 29% 39,842

Non-framework 1,472 4% 10,071 71% 11,543

Total 37,182 100% 14,203 100% 51,385

Source: 2005 Department of Education and Training Annual Report.

18 With the exception of a few locally-designed courses, framework courses are the only ones
approved for school delivery.
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Figure 59 shows that students in school-delivered programs (both school-only
and school/TAFE delivery) were much more likely to claim that they did a work
placement as part of their VET subjects. This ranged from 93.9 per cent for
students receiving school-only delivery and 90.8 per cent for those receiving
VET instruction from both schools and TAFE, down to 52.1 per cent for TAFE-
only delivery. Not surprisingly, among respondents who indicated they did a
work placement, students doing school-delivered VET were much more likely to
agree that they were well-prepared for the placement — 86.1 per cent of those
receiving school-only delivery, 88.0 per cent of those provided with combined
school/TAFE delivery and 68.7 per cent of those with TAFE-only delivery.

Figure 59 View of work placement, by location of VET delivery
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In addition to the lack of a mandatory requirement for a work placement in the
majority of TAFE-delivered courses, there may be more limited placements for
some HSC VET courses in some regional areas. In the case of the framework
courses in Tourism (which is only delivered by TAFE RTOs), Information
Technology and Entertainment, approval is given for students to complete some
of their work placement in a simulated setting that closely replicates industry
settings, for example, a fully operational restaurant with paying clients. It is
possible that some students do not recognise this on-the-job training in a
simulated setting as a work placement.

To gain a better understanding of students’ views of work placement by location
of VET delivery, a further breakdown of the type of course(s) studied by VET
students — that is, a breakdown by framework and non-framework courses — may
prove to be insightful.
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CHAPTER 10 STATEWIDE ESTIMATES OF
TRANSITIONS

The purpose of this study was to compare the destinations and views of VET and
non-VET students in New South Wales in a statistically valid manner. In order
to do this, a sample was drawn which matched respondents on key background
characteristics — gender, prior achievement, location and school. The result of
such a sample selection process was that certain types of students were over-
sampled, for example students with a lower prior achievement profile.

This chapter seeks to provide statewide estimates of post-schooling transitions
which reflect the total NSW government school Year 12 population, by
weighting the survey sample to reflect the broader population. However, given
that the primary purpose of the study was to compare VET and non-VET
graduates, such a weighting exercise produces estimates which must be treated
with some caution.

With these cautions in mind, Figure 60a provides estimates of the post-schooling
destinations of NSW government school students graduating from the 2005 HSC
year. The data have been weighted to reflect the actual proportions of VET and
non-VET students, of males and females, and of respondents of different prior
achievement levels in the broader government school Year 12 population.
Estimates for the 2004 HSC cohort are provided for comparison (see Figure 60b),
and once again show the consistency of the outcomes over the two-year period.

Figure 60a Statewide estimates of destinations of 2005 government school HSC graduates
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Figure 60b Statewide estimates of destinations of 2004 government school HSC graduates
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The 2005 chart shows that approximately three in ten government school HSC
graduates entered university, with a further 23.6 per cent entering a VET study
destination. A further 7.0 per cent entered apprenticeships and 5.3 per cent
entered traineeships. Just over one-third of the cohort entered the labour market
with no further education or training. Table 21 below breaks out these
destinations by gender.

Table 21 Statewide estimates of destinations of government school HSC graduates,
by gender
; ; VET VET . . . Working
Universit
y Cert IV+ |Entry Level Apprentice| Trainee Working FT PT Casual [Unemployed
Males 23.2 14.3 7.7 14.2 3.3 14.2 17.5 5.7
Females| 34.6 15.9 9.0 1.6 6.8 12.1 16.2 3.9

The table shows that female government school HSC graduates were more likely
than their male counterparts to enter any of the study destinations — in university
or VET - and traineeships. However, males were much more likely to enter
apprenticeships, with only minimal differences between the two gender groups in
the remaining categories. Overall 37.3 per cent of the male cohort entered the
labour market with no further education or training, compared with 32.1 per cent
of the female cohort.

Figure 61 Statewide estimates of destinations for 2005 government school
HSC VET graduates
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Figure 61 shows the destinations of VET graduates and Figure 59 presents estimates
of transition for VET and non-VET students separately, each weighted to reflect the
gender, prior achievement and location profile of the broader Year 12 government
school population. Table 22 breaks out the data for each group by gender.

Figures 61 and 62 largely reflect the differences between VET and non-VET
students already noted in Chapter 2. However, it is important to point out that
even when the sample is weighted to reflect the broader achievement profiles of
the two groups in the population, VET graduates still have a similar rate of
transition into a study or training destination to non-VET students, despite the
latter group’s higher achievement profile. The relatively higher rates of
transition for the VET in schools graduates into post-school VET destinations
and apprenticeships and traineeships are the main factors accounting for this
finding. However, even among those entering the labour market, the HSC VET
graduates are more likely to be working full-time than their non-VET peers.

A comparison of the estimated statewide destinations of HSC VET graduates
from the 2004 and 2005 cohorts in government schools reveals that:

o the same proportion of HSC VET graduates entered university (23.6 per cent)

e aslightly lower proportion entered a post-school VET course mainly in
TAFE (25.1 per cent of the 2005 graduates compared to 27.4 per cent of the
2004 graduates)

e the same proportion became apprentices and trainees (a total of 15.6 per cent
for both cohorts), with marginally more of the 2004 graduates entering
apprenticeships while slightly more of the 2005 graduates entered traineeships

o slightly more 2005 HSC VET graduates were working (and not studying)
(31.1 per cent compared to 28.5 per cent of the 2004 graduates).
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Overall, the results of the survey of HSC VET graduates from the 2005 cohort in
government schools confirm the main findings of the similar controlled study
conducted the previous year with the same group of graduates from the 2004
cohort. This again emphasises how important VET in schools delivery has been
in helping to achieve more effective transitions for a range of students.

Figure 62 Statewide estimates of destinations of 2005 government school
HSC VET and non-VET graduates
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Table 22 also reflects the differences between the VET and non-VET graduates
already noted in Chapter 2. It is important to note, however, that these estimates
show that approximately one in five male VET graduates entered university, and
that nearly three in ten female VET graduates did so. This strengthens the case
for VET as a strong and broad platform for entry into various post-schooling
destinations. Added to this are the higher levels of transition to all VET
categories and to apprenticeships and traineeships for both male and female VET
in schools graduates, further highlighting the breadth and strength of the HSC
VET program.

Table 22 Statewide estimates of destinations of government school HSC VET and
non-VET graduates, by gender

. . VET Cert |VET Entry . . Working | Working
Males | University Vet Level Apprentice| Trainee FT PT Casual Unemployed
VET 17.2 15.3 7.6 18.3 3.6 16.2 16.1 5.6
Non-VET 29.4 13.3 7.8 9.9 3.0 121 18.8 5.8
VET Cert |VET Entry Working | Working
Females | University IV+ Level |Apprentice| Trainee FT PT Casual |[Unemployed
VET 28.4 17.4 9.3 2.1 8.9 13.4 16.8 3.8
Non-VET 41.0 14.4 8.7 1.0 4.6 10.8 155 3.9
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CONCLUSIONS

This study, which confirms the main findings of a similar controlled study
conducted in New South Wales by the University of Melbourne in 2005, shows
how important VET in schools delivery has been in helping to achieve more
effective transitions for a range of students.

Student satisfaction

The results of this survey show that VET in schools programs make a significant
and positive contribution to students’ experience of the senior curriculum in New
South Wales and the outcomes they reap from it. This is evident for students
from a range of ability groupings, including those with lower prior academic
achievement, who were the most likely to report that the option of doing VET
programs influenced their decision to stay on until Year 12, giving a strong
endorsement of the contribution made by VET in schools programs to the
retention of at-risk students.

Students also strongly endorsed the opportunity VET affords for workplace
experience, with the vast majority reporting that work placement contributed
significantly to their skills and understanding of the workplace, to their self
confidence, and to their career decision making.

The positive contribution that VET in schools makes to the outcomes of students
who had low prior academic achievement was an important finding of the study,
with VET graduates in the two lowest prior achievement quartiles more likely to
enter a post-school VET destination and, for those making a direct entry to the
labour market, a greater likelihood of working full-time rather than part-time.

VET in schools was also found to play a strong role in facilitating the transition
to post-school destinations more generally. Among apprentices and trainees,
VET graduates were much more likely than non-VET graduates to strongly
endorse the value of their HSC subjects in facilitating their transition to the
workforce and to the study destination associated with their training. This is an
important finding, given the need for HSC options which serve a range of student
needs and facilitate the transition to a range of post-schooling destinations.

The data also showed a strong positive association between the amount of VET
taken (as measured by the number of VET awards), perceptions of the quality of
the HSC experience and the quality of the transition to the labour market.

HSC VET students are most likely to undertake school-delivered VET courses
(56.8 per cent), with 28.1 per cent receiving a combination of school and TAFE
delivery, and only 15.1 per cent doing VET courses at TAFE only. As the
number of VET subjects studied increases, so too does the likelihood that school
and TAFE will both play a role in its delivery.

Student destinations
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Comparable VET and non-VET students had about an equal chance of entering a
study or training destination, and about an equal chance of entering the labour
market with no further study or training. While non-VET students were
approximately twice as likely to go to university as VET in schools students, the
VET students had higher rates of transition to VET (mainly TAFE) and to
apprenticeships and traineeships.

While VET in schools facilitates post-school pathways, it also appears to assist
those undertaking further study to maintain their contact with the workplace.
VET in schools graduates (excluding trainees and apprentices) were more likely
to combine work and study, with students in university and middle-level VET
programs more likely to be working. For students seeking to survive a tertiary
study environment characterised by rising fee and living costs, this is an
important advantage.

The study found that students undertaking courses in different VET in schools
fields of study varied considerably in their rates of transition to further education
and training, and in the extent to which they entered related fields of study. High
rates of transition to further education and training were reported for the fields of
Information Technology, Automotive and Health and Personal Services. The
field of study with the lowest rate of transition to further education and training
was Retail.

Construction and Manufacturing, Engineering and Related, and Automotive were
the three fields of study with the highest rates of transition to apprenticeships and
traineeships, reflecting their focus on VET studies related to building trades and,
in the case of Engineering and Automotive trades to other traditional
apprenticeship areas.

The proportion of graduates from each field entering related fields was more than
50 per cent in most cases, indicating that VET in schools programs have value in
creating transitions to post-school VET programs which make use of similar
specific or generic competencies.

Graduates from metropolitan regions tended to have higher rates of entry to
education and training than those from non-metropolitan regions, with only the
Riverina achieving a rate comparable to that of the metropolitan regions. Within
the metropolitan area, Western Sydney emerged as the region with the weakest
transition rate to education and training.

Non-metropolitan students tended also to be more likely to be employed in part-
time/casual jobs, or to be unemployed, than metropolitan students. The lower
rates of transition to education and training in the country may reflect lack of
access to higher education and VET providers in some regions, particularly in
more remote areas.

HSC graduates who entered apprenticeships and traineeships accessed a wide
range of occupational areas. Building and Construction, and Electrical and
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Electronic Trades, were the two largest occupational categories, accounting for
nearly three in ten apprentice/trainee commencements.

The situation for school completers entering the labour market with no further
education or training was less positive. The single largest occupational category
in which they are likely to be employed is that comprising Sales Assistants and
Store Persons. Overall, these occupational categories, which are mainly low-paid
part-time or casual jobs, do not represent an economically secure transition from
school and demonstrate that school completion alone does not guarantee a secure
transition to the labour market.

Respondents who made the transition to the labour market with no further
education or training are more likely to be in part-time or casual jobs than in full-
time ones. Moreover, more than half of these part-time/casual employees are
working twenty or fewer hours per week, and female school completers are more
likely than their male counterparts to be working shorter hours.

Estimated statewide destinations

Weighting of the sample also allowed the calculation of statewide estimates of
post-schooling transitions which reflect the broader government school Year 12
population. This weighting showed that approximately three in ten government
school HSC graduates entered university, with a further 23.7 per cent entering a
VET study destination. Seven per cent entered apprenticeships and
approximately five per cent entered traineeships. Just over one-third of the cohort
entered the labour market with no further education or training.

It also showed that female government school HSC graduates were more likely
than their male counterparts to enter any of the study destinations — in university
or VET. However, males were much more likely to enter apprenticeships and
females were more likely to enter traineeships, with only minimal differences
between the two gender groups in the remaining categories. Overall 37.4 per
cent of the male cohort entered the labour market with no further education or
training, compared with 32.2 per cent of the female cohort.

Estimates of transition for VET and non-VET students showed that even when
the sample is weighted to reflect the broader achievement profiles of the two
groups in the population, VET graduates still have a comparable rate of transition
into a study or training destination to non-VET students, despite the latter
group’s higher achievement profile. The relatively higher rates of transition for
the VET in schools graduates into post-school VET destinations and
apprenticeships and traineeships are the main factors behind this outcome.

It is estimated that in the broader government school Year 12 population nearly
one in five male VET graduates entered university, and that nearly three in ten
female VET graduates did so. This further strengthens the case for VET as a
strong and broad platform for entry into various post-schooling destinations.
Added to this are the higher levels of transition to all VET categories and to
apprenticeships and traineeships for both male and female VET in schools
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graduates, further highlighting the breadth and strength of the HSC VET
program.

In conclusion, this study has found that VET programs confer a strong range of
benefits on HSC graduates in New South Wales, as measured by their positive
influence on student retention to Year 12, their contribution to a positive
experience of the HSC, and their impact on post-school transitions for a range of
students, including those at risk of early leaving.
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APPENDICES

Allocation of NSW VET categories to fields of study

Engineering and Related

Aviation
Aeroskills-Engineering
Clothing Production
Sustainable Energy
Telecommunication
Furniture Making
Electrotechnology
Electronics - Vocational

Electrotechnology -
Computer/Electronics

Metal and Engineering
Specialist Study 120

Metal and Engineering
Specialist Study 60

Metal and Engineering 120

Health and Personal
Services

Aged Care Work

Child Studies - Children
Child Studies

Childrens’ Services
Hairdressing

Beauty Therapy

Nursing

Hospitality Tourism
Baking

Hospitality 120
Hospitality 240
Hospitality Extension
Hospitality Extension 60
Hospitality Workpractice
Tourism 120

Tourism 240

Sport Recreation
Community

Recreational Fishing

Outdoor Recreation
Community Services

Working with Families
Sport and Recreation
Traineeship

Sport (Coaching)
Sport and Recreation

Arts Design &

Entertainment
Design Visualisation - Interior
Decorating

Music Industry
Entertainment
Entertainment Industry
Signcraft

Photography

Radio Broadcasting
Fashion

Fashion Design
Fashion Fundamentals
Multimedia

Screen

Media

Art

Design
Screen (Production Assistance)

Design Visualisation for Fashion

Agriculture, Food
Production & Related
Primary Industries

Primary Industries Extension
Animal Care

Horse Industry

Horticulture

Primary Industries SS 120
Primary Industries SS 60
Seafood Industries

Food processing (Wine)
Beef Production

Floristry

Construction
Construction
Construction 120
Electrical Trade
Plumbing

Automotive (inc. Marine)
Automotive

Automotive Traineeship
Marine Industry

Retail

Retail Operations 120

Retail Operations 240

Retail Operations Extension

Management & Commerce

Accounting

Business Services

Business Services Extension
Marketing

Property Services

Meetings and Events

Information Technology
Information Technology
Extension 120

Information Technology
Extension

Information Technology 120
Information Technology 240

Multimedia

Web Design

Computer (CAD)

Computer Hardware Servicing
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Survey Instrument
University of Melbourne

2005 NSW HSC STUDENT DESTINATION AND
SATISFACTION SURVEY

Introduction

Hello, my nameis ................... , | am ringing on behalf of the NSW Department of Education and
Training in relation to a survey of HSC graduates. | would like to speak to .................. [graduate’s full
name]. If ............. [graduate’s first name] has moved/is not available, would you tell me his/her current
phone number so he/she can be contacted for the survey?

A letter was sent to you recently asking if you would consent to participate in this survey. We are talking
to recent graduates to find out if some aspects of the HSC need to be improved, especially the HSC
VET courses. We would like to ask you a few questions about your study and work situation. It should
take about four to six minutes.

All the data we collect is confidential within the limitations of the law, your participation is voluntary, and
you will not be identified in the survey report. If you have any concerns, you may contact the University
of Melbourne Ethics Committee on (03) 8344 2073. Are you happy to continue with the interview?

A. ABOUT YOUR CURRENT STUDY

Q1 Areyou currently studying?

Y S ettt 1
N TSP 2 (Goto Q5)
No — You were offered a place and deferred..................... 3 (Goto Q5)

Q2 And are you studying at ... [READ OUT]

UNIVEISITY .ttt et s e et e e e e nnae e e s e nbee e e e nnnees 1
AR E . 2
Adult Education or Community College ............cocovieiiie i, 3
Other Vocational Education & Training Provider (specify) ................ 4
Still at SChOOI ... 5
[IFQ2=4] i (Record name of VET provider)
[[F Q2=5, END SURVEY HERE. ... Thank-you, etc ........................ ]

Q3 What course(s) are you studying now? (Please specify)

Q4 What level are you studying? ... [READ OUT IF NECESSARY]

DEOIEE ... e 1
Advanced DIPIOMa ........cocuuviiiiieie e 2
[D]0] 0] 1 4= W RSP 3
CertifiCate 4 ...t 4
(01T 1] o= L (I TSRO PPTRRO 5
CertifiCAtE 2 ...t e 6
(@24 11T 1= 200 SR 7
Other (SPECITY) ..o iuiiiie ittt e e s snaaees ees 8



Q5

Q6

Q7

ABOUT YOUR CURRENT WORK

Which of the following best describes your employment status at the moment?

Full-time work 1 Traineeship 4
Part-time/casual work 2 Unemployed and seeking work 5
Apprenticeship 3 Not working and not seeking work 6

[IF Q5=5 OR 6, GO TO Q8]

ASK IF Q5=2 [FOR PART-TIME/CASUAL WORKERS ONLY]
How many hours are you working on average per week?

What type of work are you doing?

Please tick appropriate box(es). If the respondent has two or more jobs, specify main job by placing a “1” next to the box.

ACCOUNTING, FINANCE AND MANAGEMENT
Accountants

Accounts and Payroll Clerks

Bookkeepers

Finance, Banking and Insurance

Human Resources, OH&S and Legal

Managers

EHBUILDING AND CONSTRUCTION
Boat Builders and Shipwrights
Bricklayers and Stonemasons

Building and Construction Professionals
Cabinet Makers and Furniture Finishers
Carpenters and Joiners

Concreters and Construction Workers
Glass Trades

Painters and Decorators

Plasterers

Plumbers

Tilers, Slaters and Floor Finishers

ECLEANING

Caretakers and Handypersons
Cleaners

Laundry and Housekeeping

HECLERKS, RECEPTIONISTS AND SECRETARIES
Data Entry

General Clerks

Mail and Filing Clerks

Office Assistants and Office Managers

Production and Transport Clerks

Receptionists
Secretaries and Personal Assistants

ECOMPUTING AND IT

IT Business Specialists

IT Management

IT Operations

IT Other Occupations

IT Systems Analysis and Design
IT Systems Development

IT Technical/Engineer

EDRIVERS AND TRANSPORT
Delivery Drivers

Freight and Furniture Handlers
Other Transport

Taxi Drivers and Chauffeurs
Truck Drivers

HEELECTRICAL AND ELECTRONICS TRADES
Electrical Trades
Telecommunications and Electronics

IENGINEERING, SCIENCE AND THE
ENVIRONMENT

Engineers
Science and Environment

EHFOOD, HOSPITALITY AND TOURISM
Baking and Pastrycooking

Bar Attendants

Butchers and Slaughterers

Chefs and Wine Makers

Travel Agents and Tour Guides
Waiters

BEGARDENING, FARMING AND FISHING
Animal Workers
Farm Workers and Farmers

Fishing and Forestry Workers
Gardeners and Nursery Workers

GOVERNMENT AND DEFENCE
Defence
Public Service

EHEALTH, FITNESS, HAIR AND BEAUTY
Beauty Therapists

Hairdressers

Health Support

Medical Professionals

Nurses and Nurses' Aides

Sport and Fitness

HLABOURERS, FACTORY AND MACHINE
WORKERS

Clothing and Textile Workers

Construction and Earthmoving Labourers
Factory Workers and Packers

General Labourers

Machine Operators

Mobile Machine and Mining Workers

Other Labourers

BEMARKETING AND SALES REPRESENTATIVES
General Sales Representatives

Marketing, PR and Advertising

Real Estate and Property

Technical Sales Representatives

Telemarketing and Call Centres

EMEDIA, THE ARTS AND PRINTING
Media

Printing

The Arts

EMETAL AND ENGINEERING TRADES
Boilermakers and Welders

Metal Fitters and Machinists

Other Metal and Engineering Trades
Sheetmetal Workers

EMOTOR VEHICLE SERVICE AND REPAIR
Automotive Electricians

Car Parts and Accessories

Motor Mechanics

Panel Beaters and Vehicle Painters

ESALES ASSISTANTS AND STOREPERSONS
Checkout Operators and Cashiers

Other Retail

Sales Assistants

Shop Managers, Florists and Jewellers
Storepersons

ESOCIAL, WELFARE AND SECURITY
Carers
Security Officers, Guards, Police and Fire
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Cooks

Flight and Travel Attendants

Hotel and Gaming Workers

Hotel, Motel, Club and Restaurant Managers
Kitchenhands

Social and Welfare

ETEACHING, CHILD CARE AND LIBRARY
Child Care

Library
Teachers, Tutors and Teachers' Aides

C. YOUR SENIOR SECONDARY SCHOOL EXPERIENCE

[FOR ALL RESPONDENTS]

Q8 Thinking about your experience of doing the HSC, how much would you

agree or disagree with the following?

Overall, doing the HSC was worthwhile
You received useful careers advice

Strongly agree Agree Disagree

Strongly disagree

Q9 How much did your HSC subjects help you to ...... [APPLY FILTERS AS SHOWN]

A lot Some

Get your current job (for those working) if Q5=1-4
Gain the skills and knowledge needed for your current job (for

those working) if Q5=1-4

Get into your current course of study (for those studying) if Q1=1
Obtain the skills and knowledge you need in your current study

(for those studying) if Q1=1

Learn to communicate with a range of people
Work out the sort of career you would like

Understand the world of work

[Q10 & Q11 ARE FOR NON-VET STUDENTS ONLY]

Not much

Not at all

Q10 Why did you choose not to study a VET subject for your HSC? (Please tick appropriate boxes)
(a) You wanted to concentrate on other subjects
(b) The school didn’t advise you to take a VET subject
(c) You didn't think it would help your career options
(d) You didn’t think it would help your future study options
(e) It was something your parents discouraged you from doing
(f) Your school didn't offer a VET subject you wanted to do
(g) The school timetable didn’t allow you to take a VET subject you wanted to do Yes

[ASK Q11(a) IF Q10(f)=Yes]

Q11 (a) Which HSC VET subject would you have studied, if your school had offered it?
(Record name of HSC VET course)

[ASK Q11(b) IF Q10(g)=Yes]

Q11 (b) Which HSC VET subject would you have studied, if it had fit in with your school

timetable?

NON-VET STUDENTS END SURVEY HERE ... Thank-you, etc....

D. YOUR EXPERIENCE OF VET SUBJECT(S) .. [FOR HSC VET STUDENTS ONLY]

[ASK Q12 IF Q4=2-8]

Q12 (a) Did you ask for credit for your HSC VET subject(s) towards your current TAFE

or VET course?

Yes ©O No 0
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Yes
Yes
Yes
Yes
Yes

0

DD DD DD

(Record name of HSC VET course)

No
No
No
No
No
No
No

DD DD DDD



(b) If yes, how much credit were you given? (Record reply) ........covevevveunnennnnn

[ASK IF Q5=3 OR 4] ... [FOR APPRENTICES/TRAINEES ONLY]

Q13 Was the length of your apprenticeship/traineeship shortened because you did
VET in the HSC? Yes © No 6

Q14 Did the option of doing an HSC VET subject influence your decision to stay
on at school to Year 12? Yes 0 No 0

Q15 Would you have liked to study VET subjects before Years 11 and 127
Yes 6 No 0

Q16 [IF Q15=Yes] Would you have liked to study VET earlier because: (Tick appropriate boxes.)

(a) It would have made your school experience more enjoyable Yes 6 No 6
(b) You find VET subijects interesting Yes 6 No 6
(c) You would have got an early start on a traineeship Yes 6 No 6
(d) It would have helped you with your subject choices in Years11and12 Yes 6 No 6
(e) You think it would have helped your career options Yes 6 No 6
(f) You think it would have helped your post-school study options Yes 6 No 6

E. WORK PLACEMENT

Q17 Did you do a work placement as part of your HSC VET subject(s)?
Yes 6 No 6

[IF Q17=Yes, GO TO Q18] ... [IF Q17=No, END SURVEY HERE ... Thank-you etc ...]

Q18 Do you agree or disagree with the following statements about your work placement?

Yes No
Your school prepared you well for your work placement 0 0
You got useful on-the-job training 0 0
Your employer was well prepared for taking you on 0 0
You were assessed on course competencies while at work 0 0

Q19 Did your work placement:

strongly agre Agree Disagree Strongly

disagree
Help you to succeed in your VET subject? 0 0 0 0
Build your self-confidence? 0 0 0 0
Help you decide what type of job you wanted to do? 0 0 0 0
Help you decide what type of job you didn’t want to 0 0 0 0

do?

[ASK Q20 IF Q5=1-4] ... [FOR THOSE WORKING ONLY]

Q20 Did you do a work placement with your current employer while you were at
school? Yes O No 0

That is the end of the interview. Thank you very much for your time and assistance.
In case you missed it, my name is '+tiname+' from .... [+ contact number].
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